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Tllli POT OF GREEN FEATHERS. 


, ; n favour of his mistress. So the wanderer i n the 
possessed in favou uncerta in light of the misty moo ' 

?ZTl tlg“ testone to be a - sheeted ghost/' His eye " 

,U . fau i t His judgment is. He receives the impression 

!■ , J Obicct truly, but he refers his impression to the wrong 

from He object tr £ „ e should rcfer * 

optical phenomena^ diffraction of light, and the rest. He actually 
Joes think of pictures and stones of vague appeal ances, of human 
•hapes without human substance, and all the superstitious 
mannings of poor frail human nature. His senses are not 
inder control of his reason. 

( To be continued.) 
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training lessons to mothers. 

Bv THE LaDY Isa »EI' Margesson. 

revolution in the educational world brought ih i 
conviction that a knowledge of certain laws of phvsiolol and' 
psychology must underlie any teaching that is toVe efe.L t 
now an old story. The effect of this revolution has, however 
been lessened by the fact that parents have as yet. to a grea 
extent, been untouched by it. Without their intelligent co- 
operation, scientific education could not proceed to its full 
development. 

I arents are now roused to feel that there is a mass of sound 
scientific knowledge, moral and physical, which has been 
accumulated, and which they can only neglect to their own and 
their children s future disadvantage. 

But the process of being roused does not always leave clear 
notions behind it, and what parents now desire is to know how 
to put into practice the principles of the so-called “ New 
Education ; ” for they are determined that their children shall 
profit by the many opportunities of fuller knowledge which are 
given at the present day. 

The first step on the road to a practical application of 
these principles is to be convinced that they constitute the 
only scientific basis of education. VVe must study them with 
care and thought, and although it may sometimes be difficult 
to find time to read the works of specialists such as Herbert 
Spencer, Locke, Sully, Froebel, Pestalozzi, we shall, if we 
make the effort, be rewarded by learning how to fulfil our 
highest vocation of training our children to be “ worthy in 
their generation.” 

The Parents’ National Educational Union here offers us its 
help. It cannot, of course, supply the place of that individual 

VOL. jv. — no. 1. B 
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„ T FSSONS TO mothers. 
TRAINING LLb __ 


rrr^Tonly be based on the exercise 
st „dy of the subject, which c the parents . Union can and will 
of man’s oWn Skman^o bring parents and great thinkers 

- - ?*** 

The Belgravia and ’ . kindnes s of educationalists. Mrs. 

just had an illustration . g better know n as Miss Emily 

Walter Ward (w » ^ ^ labour for sixteen years to the 
Lord) has given her ti known its truest and highest 

cause of education, ana 

principle 5 - t5onal Mission,” but up to the present it 

She has an Educa g ^ tQ teachers and children, 

has not been so mucn R d consen ted to give a course 
During last November . • these that I wish to speak, 

0 ( ,e„ lessons to motherlands. so ^ ^ by which 

one of the members of th< thirtecn mo , hers in all , fe „ 
rough°to t allowof plenty of discussion, and to enable each of 

^helr^rominl^d^ted-to teaching a few elementary 
principles of psychology, which serve as the foundations o 
scientific education, so that on future 

back to the “ Grammar ” when perplexed. This le - ’ 

think, of special interest, as going to the root of the matter^an ^ 
as helping to take away the feeling of out being on y . 

dabblers,” which haunted some of us. In our various < AiOcm 
Mrs. Ward was able to refer us back to elementary tru. > 
to show us how we might judge methods and princip c 

the light of unchangeable laws. _ . . . 

Two of Mrs. Ward’s lessons were on teaching anthm ^ 
How many women like to confess that until they were 
up they did not know there was anything rational in the j- a ^ 
plication Table ? In these days we see our children taug i ^ 
property of number in the concrete form before the abstrac » ^ 

find that it is thoroughly understood by them, and we v ^ 
that even those of us of whom in our schoolroom days it was 
“ So-and-so never could do arithmetic,” might have passed 
hours over that hated, because incomorehensible, study. 
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Ward’s lesson on arithmetic showed us that it «, a c 

scho'! i and Ca T t0 tCaCh Children much abo “t numbers out o^ 
school hours. In doing this parents prevent the sharp division 

branch n o f Ch st°!l" lfe “ ° ut -° f - school -life,” in, at least, one 

study, and perhaps other subjects would in time 

e treated in the same way, and parents would become 
real co-operators with the teachers and children. In this 

way the unity and continuity of education would be made more 
secure. 

The intelligent sympathy of parents cannot, however, be given 
if they are entirely in the dark as to the reasons why the child 
is more easily taught by one method than by another and as 
to what the best method is. If this sympathy is lacking, their 
criticisms, which, from their greater breadth of view, should be 
of such inestimable advantage both to the teachers and scholars, 
are entirely thrown away. 

Now, I venture to say, that after having heard Mrs. Ward’s 
two lessons on arithmetic, those members who were present will 
be on the watch to find out in what way their children are being 
taught the properties of number. I think they will not be satis- 
fied until they are taught by a method that commends itself to 
their reason. 

Another day Mrs. Ward gave us a most delightful lesson on 
41 Why and How to Cultivate the Artistic Faculty in Children.” 
She showed us how the foundations of the artistic faculty 
are laid in very early years by teaching children to observe ; 
how their senses of touch and sight must be trained to be 
accurate and discriminating to notice colour, grouping, and 
texture ; and how, at the same time, children should be taught 
to express their ideas by brushwork, drawing, modelling, and 
building — for what a child begins to try to represent, that he 
begins to understand. Mrs. Ward also spoke of the difficulty in 
estimating the worth of children’s artistic attempts, and the 
need of true and sympathetic criticism. She warned her hearers 
against possible discouragement, and advised them to clearly 
show their appreciation of any care and industry displayed, 
so that the child might be guided and stimulated to fresh 
efforts. 

I think I have said enough to show parents how much fresh 
light Mrs. Ward threw on this question, and on their own attitudes 
to their children’s efforts. Should we not be careful in our super- 
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, lucation, seeing how large are its possi. 

. r iUjg part 01 

v,s !°. n , ^ on on “ children’s Stories, Games, 

bl Ward also gavc^a css^ tesls by which to discover their 

acdSongs,” and suggest . . . 

value. j (hat 0 „e of the merits of a s ory 8 that it 
Mrs. Ward sard tha (he power of example 

should * e J „f example lies in the special , asp, ration 

Bu t the real power o of conduct , and one should not 


But me 1 nrinciole ot coiwuu, 

to some particular p ^ is a pattern to be copied, and 
allow a child to tlunk - ^ ? spurious life. For this reason, 

thus unduly stimulate should be different to our 

the time and place o of .. t he Good Samaritan.” 


own 


time and place o ‘ g of the Good Samaritan.” 

...j, as, for instance, *P outthat in gamC s a “free romp” is 
Mrs. Ward also po ^ ^ resu lt in well-being for all. 

not good, because i d for children, as affording much 

and many opportunities for self-discipline, 

ethical training, and P h >' s ‘ c f M Ward, who had been 

Mm. Ingham Brooke a fnendjt^ we]i ^ ^ 

lecturing on education .. Natu re Teaching.” We 

science cannot he 

taught with advantage to children without understa „ 
arcat fundamental truths taught by hroebel and other g 

b 

educators— viz. : . r f ts are 

(1) That the faculties should be trained before f 

taught. > cxVacfurva* 

(2) That only the knowledge gained by his own 

tion is of use to the child. . j n 

Both these principles demand much faith and patience i ^ 
teacher. Faith in the “unseen product,’ the growth o a ^ £ jg e 
and development of character. Patience, that the l <r *°'^ 
which apparently could be so easily given to the child s t0 
gradually arrived at by the child himself, by allowing 11 
form, and guiding him in forming, his own conclusions. 

1 think the patience needed was fully appreciate 
mothers present, as we all know the temptation q uie 
“ tell the child ” instead of leading him to find out. . g ^ot 

But to those parents who are convinced that educatio 
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limited to schoolroom hours, Nature Teaching comes as a part 
of education in which the parents arc peculiarly fitted to share. 
The child is on our side from the first. His love of the natural 
world is always keen, and his observing powers are great. 
The parents have only to give the child lessons on flowers or 
animals to find this out, and they will be surprised at the end of 
a few months, during which Nature lessons have been regularly 
given, how great arc the advantages to themselves and to the 
child, and that they are links which bind the schoolroom and 
everyday life together. 

I should like to tell you some of the results which Mrs. Brooke 
assured us may be expected from Nature Teaching. 

(1) The power of seeing will greatly increase. Children 
are naturally quick to see, and this inherent capacity grows 
less from ivaut of use and training. This is a startling view 
for us, when we consider how anxious we are to make our 
children’s capabilities as large as possible. 

(2) The child will acquire an understanding of imagery 
and language. Nature Teaching helps him to learn the word 
and its meaning together, so that they are never disunited. 
Imagery becomes real to the child when he understands the 
reference to objects in Nature. Mrs. Brooke gave an 
interesting illustration of this last point. She gave a class 
of children lessons on all the animals mentioned in 
“ Hiawatha ” for a whole term. The next term she taught 
the children to recite the poem, and no one could doubt 
that to the children the poem was full of meaning and a 

source of intellectual pleasure. 

(3) The study of Nature will give a keen appreciation of 
art. The mind of the child will become so stored with 
beautiful forms, that his taste will thereby be formed to 
love the beautiful and turn from the unlovely. 

(4) The life spent out of doors will become much more 
full. The child will be taught to notice the form and 
colour of trees in summer and winter, to watch for birds 
and insects, to compare the shapes of leaves and to make 
collections which accumulate solely by the child s own 

■exertion and gradual knowledge. . 

(5) Composition will be greatly facilitated. A child 

taught to write all he knows about an animal or - a flow ^| 
alter a few lessons on the subject, and when his mind is full 
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.. , hv his own observation and thoroughly 

of facts found our y di fficultv in “ what to say,” only i n 

understood, will have 

“ how to say it • ces . Use and disuse will have 

(6) The law of and his attention called to it 

to be pointed ou sink dcep into his mind, and the 

in many ways, soWS that he will reap” will not 


be forgotten. j ture will be developed and 

<7) The P 'av most gradual and unforced. As 

strengthened * . the way ^ which his parents 

r„foTd“o Wm «he manipulation of God’s thought and will, 
,he child will be led up Nature’s great pathway to God, 

. . e rpvprence love, and obedience will be 

awakened" and associated with the strongest and earliest 

we begin to see, from Mrs. Brooke's lectures, that we cannot 
leave the child to Nature, even though there be an mstmc..ve love 
for it but that we must guide and develop it ; and, as Miss SI lirrcff 
says in her interesting book, “The Kindergarten at Home, 

“ it is the part of a good teacher to give permanence to the 
impressions by opening up new sources of interest and pleasure 
in each object, by leading the child to observe, to compare, to 
learn something new about it and its relations to other objects, 
and thereby making his instinctive tendencies the means of moral 
and intellectual training.” Elsewhere Miss Shirrcfif says . 
“ The impressions that are transient may remain utterly bairen 
for any real culture of the heart, the imagination, or the undei- 
standing.” 


Alter ivlrs. Brooke had finished her lecture we gathered around 
her to tell her our difficulties, for those of us who were most con- 
vinced of the truths contained in the lecture were most in despair- 
We had to confess to a lamentable want of knowledge of 
natural science. Mrs. Brooke said she would very strongly 
urge us to begin giving our children Nature lessons in spite o 
this, for she assured us we could and should carefully prepare a 
lesson once a week, taking any one side of the subject that 
interested us most. Mrs. Brooke told as that she herself never 
ga\e a Nature lesson without preparation, and that with t c 
help of a good book on natural science for children we could at 
us give the lessons. She told us to remember that skill an 
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knowledge in doing this would come gradually, and^T^ld 
iincl a rich reward to ourselves. 

Mrs. Brooke recommended us to get one of three' books by 
Miss Arabella Buckley—- Life and her Children,” “Winners in 
Lifes Race," and “The Fairyland of Science,” and, if possible, 
to procure pictures or objects to illustrate our lesson. 

I think it will be readily admitted that this course of lessons 
was on thoroughly practical lines. 1 have not touched on other 
interesting subjects about which Mrs. Ward gave us most valu- 
able teaching and enlightenment. I may briefly state them : 
“ Methods of Teaching,” “ Concrete Geography,” “The Place of 
Manual Work in primary and later Teaching.” 

Nor have I time to tell how Mrs. Ward made her class go 
through most — if not all— the “occupations” so loved by children 
under seven or eight years of age. Mrs. Ward wished us to do 
• these things ourselves ; and we proved the truth of her words, 
that you cannot really understand the meaning of an occupation, 
or put yourself in a child’s place, until you have experienced the 
same feelings, and can feel you understand them. 

Mrs. Ward explained that we should look in all work, not 
for utility alone, but for training and developing the child’s 
powers, and towards giving him “ a foundation ” (I quote Miss 
Shirreff again) “of good mental habits and manual dexterity, 
so that when the hour for actual labour arrives, and there is no 
leisure for the acquisition of such habits, the child will quickly 
master ordinary work, and be fit to learn some higher kind of 
special work.” 

Mrs. Ward also answered that frequent objection of “ how a 
child is ever to learn to pay attention to what is difficult in later 
life if lie has in early years been taught by means of things that he 
likes?” She said that what seemed to us easy lessons are not easy 
to a child if they cause him to apply himself with great earnest- 
ness and care, and that interesting does not mean easy , the} 
are only exactly suited to the age, and teach the ver} habits o 
application and attention that we thought would only be obtained 
by learning more difficult but uninteresting lessons. IV 1S - , ar 
showed how children’s involuntary attention should be Hamed 
from the earliest years, and that voluntary attention will be the 

natural and inevitable outcome. 

I have said enough about these lessons to show t lat \ty \\ e 
of great value, and that they helped to clear our rather confused 
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, hods of modern education ; but, in con- 

ideas on the new m that classes of a similar kind 

elusion. I should like to ; . g a branch of the P.N.E.U. 

should be formed wtte have little difficulty in arranging 

A few earnest motner in the same easy way on such 

a course of lessons jo^ Arithmetic, Nature Teaching 

Modelling, &c. be taug ht to our children in a 

All the subjec s uneducatio nal way, and be therefore 
lifeless and esse Culture, may be, and ought to be, taught 

utterly barren o scientific way. In future we shall be in a 

in the only true a education of our children from the 

position ,o -P«" h ;j p d le , vho have studied the question, 
enlightened s P consider education as only a * matter 

The fact that there is a 

Science of Education imposes on all parents the duty of study- 
ing, at any rate, its elements. 

[The Editor earnestly hopes that “ Mothers’ Training Classes” 
on this delightful pattern will be established in many centres 
Such classes were part of the original scheme of the 1 -N.E.b.J 


“IN MEMORIAM.” 

By Dorothea Beale, 

Principal of the Cheltenham Ladies ' College. 

“ Der mensch macht die Welt, aber er schafft sie nicht.” This 
is true not only for the world which exists for sense, but for 
that universe of conceptions which is the home of our spirit. 
Each age has its own conceptions— those of Plato cannot be 
those of Dante, nor Dante’s those of Milton ; and so the poets 
of our own day speak to us as those of distant times cannot. 
We may enter into the thoughts of others, but these enter into 
ours ; they strike sympathetic chords, and bring out music for 
prosaic souls : thus Dante was a power in his own age that he 
can never be again. U hose who said “ see the man who has 
been in hell ” had been there themselves, and seen what we 
cannot see. Milton affects us as the painting of Michael Angelo ; 
for him the serpent, the deadly fruit, were objective to sense, 
not the spiritual realities they are to us ; and even the poets of 
our own age and country live in such different spheres, that we 
need to adjust our view if we would learn to know them. Tenny- 
son is the nearest to most of us : he stands between Wordsworth 
and Browning. To the former, the world of Nature is the grand 
reality ; man is little more than an accident — the inanimate is 
that which truly lives. For Browning, the magnificent scenery 
which he paints is merely introduced as the stage on which the 
human drama is enacted: the soul is the one reality, “the incidents 
in its development the only thing worth noting.” 

Tennyson strikes the note by which we modulate from one to 
the other. The philosophy of our time conceives of Nature as 
existing only for mind ; and in 1 ennyson’s most characteristic 
poem, which is as descriptive as Wordsworth’s, we never lose the 
consciousness of the human presence : Nature is seen by us only 
as mirrored in mind. 

Tennyson belongs to a time of comparative peace: the 
revolutionary period had passed away with its poets of Stutm 
und Drang.” He belongs to the age of reverie— like symphony 


